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Abstract: This research investigates how alternative education contributes to students' overall 

education. Data was gathered utilising a mixed-tech approach, which included questionnaires and 

interviews. The results demonstrated the need for alternative education in enhancing academic 

content because academic content alone is insufficient to help students build transferable skills, 

entrepreneurial abilities, and real-world situational knowledge. If a student fails the standardised 

national examination at the exit stages of school, they are still eligible for alternative education, 

which helps them deal with situations in the real world. 
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INTRODUCTION 

 

Alternative education can be difficult to understand for many; some may think it refers to education 

provided as an alternative to formal education, while others may think it’s the education gained 

after receiving formal education. Still, others may consider it as the basic education everyone 

needs. This isn't the case, though. This study claims that alternative education is different from 

traditional, mainstream education because it includes a variety of learning methods intended to 

accommodate students who might not be able to learn in typical settings or who need more 

individualised, flexible, or context-specific learning opportunities. 

 

As Marenus (2024) argued, Gardner’s (1983) theory of multiple intelligences suggests that 

learning should address these diverse intelligence areas. Currently, Tanzania is working to 

integrate multiple intelligences in schools as a complement to alternative education. According to 
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Gardner (1983) and Marenus (2024), these intelligences include visual-spatial, linguistic-verbal, 

logical-mathematical, bodily-kinesthetic, musical, interpersonal, intrapersonal, and naturalistic. 

 

Features of alternative education 

 
Figure 1: Features of alternative education 

Diverse learning requirements, interests, and life situations are accommodated by alternative 

education's flexible timetables, curricula, and teaching strategies. For people who might find it 

difficult to attend traditional schools due to work, caregiving obligations, or unique educational 

needs, this approach offers opportunities (Lange & Sletten, 2002). One important component is 

personalised learning, which emphasises the individual learner by providing specialised 

educational experiences that fit each student's learning style, pace, and strengths. Examples of this 

include self-paced study, project-based learning, and one-on-one tutoring (Pane et al., 2017).  

Additionally, typical teaching approaches that can encourage "bookish" behaviour are often 

avoided in alternative education. Rather, it frequently uses experiential learning, practical 

exercises, and real-world problem-solving, all of which can better interest students than traditional 

classroom lectures. Alternative evaluation techniques, including peer review, portfolios, 

performance-based assessments, are also commonly used (Aron, 2006). 

 

Alternative education places a strong emphasis on holistic development, seeking to promote 

people's overall growth in addition to their academic performance. This encompasses social, 

emotional, and practical abilities like communication, cooperation, and critical thinking 

(Noddings, 2005).  

 

Early pioneers, including Maria Montessori and Rudolf Steiner, developed alternative learning 

models in Montessori and Waldorf schools, which focused on students’ interests, hands-on 
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activities, and creative expression. They emphasized self-directed learning, practical skills, and 

integrating nature and imagination into the curriculum, thereby addressing societal needs by 

promoting skill-based training in areas like carpentry, automotive repair, and IT, which can benefit 

students inclined towards practical work rather than academic study (Montessori, 1967; Steiner, 

1997). 

 

In Tanzania, alternative education lacks strong emphasis and is primarily driven by individual 

efforts. For example, the emergence of artists like Nasibu Abdul (Diamond Platnumz), Ali Salehe 

Kiba (Alikiba), Rajab Abdul Kahali (Harmonize), Zuhura Othman Soud (Zuchu), Dudu Baya, 

Lady JD, and Afande Sele can largely be attributed to personal talent and determination, given the 

scarcity of formal music schools in the country. Their achievements highlight the potential that 

can arise even in the absence of formal support structures (Mwakalinga, 2024). Similarly, 

vocational training centers and colleges are few, as formal schools receive greater emphasis. 

Although each ward may have a secondary school, vocational training centers are limited to one 

per district, underscoring a need for balanced investment in both formal and vocational education. 

Vocational skills are crucial for accommodating individual learning differences, and integrating 

them with the formal education system would enhance accessibility and relevance (UNESCO, 

2016) 

 

Taking a reference of SEGA Girls Secondary School in Morogoro, The school equips vulnerable 

girls with formal secondary education and entrepreneurship skills. The formal school follows the 

national curriculum while the entrepreneur ship skills is implemented after class hours is based on 

current needs. Form four graduates at SEGA graduates with skills of poultry keeping, sewing 

skills, gardening skills and shop selling skills. For this matter even if a student gets division zero 

in the form four national examination still remains with entrepreneur skills which will be the 

alternative education to her. Hence a self-reliant individual is developed. 

 

METHODOLOGY 

 

This study used a mixed-methods strategy, combining quantitative and qualitative research 

techniques, to fully comprehend the research problem (Creswell & Plano Clark, 2018). As the 

main instrument for quantitative data collection, questionnaires could be used to collect numerical 

data from a bigger sample in order to find trends, patterns, and statistical correlations (Cohen, 

Manion, & Morrison, 2018).  

 

In order to gather qualitative data and provide a more thorough examination of the experiences, 

viewpoints, and insights of the participants, interviews were carried out concurrently (Bryman, 

2012). A balanced approach was achieved by combining two techniques; questionnaires gave 

quantifiable data, while interviews added contextual and nuanced information to the research 

(Tashakkori & Teddlie, 2010). The reliability and validity of the results were reinforced by this 
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methodological triangulation, since the qualitative data provided depth to comprehend difficult 

issues, while the quantitative data assisted in generalizing outcomes (Creswell & Plano Clark, 

2018; Patton, 2015).. 

 

Presentation and discussion of the results 

The presentation and discussion of the results from this study is organized according to the 

following subtitles: Understanding of the alternative education, types of alternative education, 

benefits of alternative education, challenges and barriers to alternative education and finally 

recommendations. 

 

Understanding of Alternative Education 

 

Quantitative findings 

Surprisingly all respondents who filled the questionnaires declared that they are aware with 

alternative education (100%).  

 

 

Table 1: Understanding of Alternative Education 

Are you familiar with the concept of alternative 

education? 

Percentage 

Yes 14 100% 

No  0% 

 

Based on the opinions expressed by participants, it seems that everyone who took part in filling 

out the surveys claimed to have knowledge of alternative education. At first glance, this implies 

that participants are generally aware of and familiar with the idea. The author, however, doubts 

the veracity of these answers, questioning whether or not all respondents truly comprehend the 

tenets and subtleties of alternative education, or whether certain responses might be presumptions 

rather than factual knowledge (Creswell, 2012). 

 

It is clear that some participants might not have a complete or accurate understanding of alternative 

education when taking into account a number of factors that could affect how respondents 

answered the questionnaires, such as social desirability bias, misunderstandings of particular 

terminology, or a desire to appear knowledgeable (Furnham, 1986). This calls into question how 

closely self-reported familiarity matches actual understanding. Whether this stated comprehension 

represents true knowledge or whether there are misunderstandings or gaps among the respondents 

could be determined with additional analysis using follow-up interviews or clarifying questions 

(Podsakoff et al., 2003) 
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Types of alternative education 

In types of education most of the respondents showed that vocational and technical education 

(85%) covers the gape of alternative education than others followed by special education schools 

(71.4%) and online distance learning (57.1%) 

 

Table 2: Types of alternative education 

Which types of alternative education have you experienced or are familiar 

with? (Select all that apply) 

Percentage (%) 

Vocational and Technical Education 12 85 

Homeschooling 6 42.9 

Online and Distance Learning 8 57.1 

Montessori/Waldorf Schools 5 35.7 

Community-Based Education 5 35.7 

Charter and Magnet Schools 3 21.4 

Special Education Schools 10 71.4 

 

Majority of respondents (85%) demonstrated that alternative education is in vocational and 

technical education. This is still a challenge that some of the participants are not aware with other 

forms of alternative education this may lead to not accepting unknown kinds of alternative 

education. 

 

Benefits of alternative education 

Table 3: Alternative education contributes to skill development  

How has alternative education contributed to skill development in your 

community? 

Percentage (%) 

Not at all 2 14.3 

Somewhat 8 57.1 

Very much 4 28.6 

 

From the table above 28.6% of respondents declared that alternative education contributes to skill 

development while 57.1% contented that somewhat alternative education contributes to skill 

development. Only 14.3% did not accepted that alternative education contributed to skill 

development. Through these findings it can be evident that alternative education have contribution 

to skill development of individuals, therefore it is important to be included in the students learning. 

 

Table 4: Alternative education help reduce poverty by promoting vocational skills which will lead 

to self-employment 

Do you believe alternative education can help reduce poverty by promoting 

vocational skills? 

Percentage 

(%) 

Strongly disagree   
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Disagree   

Neutral 2 14.3 

Agree 5 57.1 

Strongly Agree 7 28.6 

 

Referring to the table above 28.6% of respondents strongly agreed that alternative education 

reduces poverty by promoting vocational skills while 57.1% agreed and only 14.3% respondents 

were neutral. Again still this emphasize the value of the alternative education. 

 

QUALITATIVE FINDINGS AND DISCUSSION 

 

Understanding of the alternative education 

Majority of the respondents were not sure if they real understand alternative education some of the 

examples from the interview session are as follows: 

 

Interview X: I am not sure with what I know about alternative education…I think is the 

education which is not important but helpful in life… 

Interview P: Alternative education is the education which is not in the normal curriculum, 

it is an addition skill that a learner needs to learn to complement his academic content. 

Interview M: Is the education which is not taught in the normal class rooms, but outside 

classes like music, arts, dramatization, comedy, animal keeping, building and trading 

 

Taking these few examples it can be noted that alternative education is differently perceived but 

generally it is extra education which is important for carrier and personal life development. The 

author wonders why skills which are important to life not being emphasized and included in the 

school curriculum? Nevertheless in some cases these skills are included in the curriculum, yet the 

problem teachers who teaches are not aware with those skills to be taught.  

The author asks: Why should teachers be assigned to teach things which they are not familiar with? 

What are the strategies that the government use to prepare teachers to teach alternative education? 

Where do we send the dropouts affected by poor performance in the standardized national 

examination? (Mwakalinga, 2023). The teachers can be equipped with in-service training to know 

the skills they do not know. The dropouts from formal schooling can join vocational and training 

colleges for skill development. Probably to start with these could be the tentative solutions to the 

posed questions. 

 

Types of alternative education 

In the interviews, respondents mentioned various types of alternative education, including 

vocational education, project-based learning, music, performing arts, comedy, masonry, carpentry, 

and plumbing. From the responses, it is evident that alternative education is primarily viewed as 

vocational skills and creative arts (Cohen, Manion, & Morrison, 2018). In Tanzania, vocational 
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and training colleges exist to provide such skills, but the number of these institutions is insufficient 

to meet the demand across the country (Mwinuka, 2019). Curriculum developers should consider 

integrating academic content with alternative education, though teachers often express concerns 

about an overcrowded curriculum when such integrations are proposed (Mwakalinga, 2022). This 

situation suggests a need to review and streamline the syllabus by reducing unnecessary content 

and introducing alternative education options at each educational level. 

 

The University of Dar es Salaam has a Department of Creative Arts, yet tracing the educational 

backgrounds of students who pursue creative arts reveals that there is no specific preparatory path 

for them, unlike fields such as engineering or business studies, where clear preparatory tracks exist 

(Msolla, 2020). This absence highlights the need for specialized schools that foster talent in 

creative arts from early education to advanced levels. Ideally, talents should develop in a 

progressive, spiral fashion, allowing for growth from the lowest levels of education to the highest 

(Gardner, 1983). For example, many children display comedic talent, but due to a lack of schools 

or colleges to nurture this skill, their abilities remain underdeveloped. While institutions like 

Bagamoyo College of Arts exist, they are not sufficient to support the needs of the entire country 

(Jjuuko & Kabeba, 2021)." 
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Benefits of alternative education 

 
Figure 2: Benefits of alternative education 

 

Learning depends on the learners’ interest 

From the interview it was realized that: alternative education normally cater for individual needs. 

Thus it check learner’s interest, the way the learner learns basing on the strengths and weakness. 

 

Interview R: Alternative education is very friendly because it depends on what a learner 

wants to learn, great freedom of choice……. 

Interview Z: The learning in alternative education is very personal, no one to decide on 

what a learner wants to learn. This is the best way of providing education because it 

depends on learners needs. 

 

From the ancho examples above it can be realized that learners learn without pressure and the 

learning depends on the learners’ choice. 
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The learning promotes critical thinking and problem-solving skills 

It is the responsibility of the learner to determine what to learn depending on the current learning 

needs. Which leads to the independence learning, critical thinking, and problem-solving skills, 

preparing students to be self-independent. 

Interview X: Alternative education is guided by the current needs of the particular 

society/person therefore education acquired by an individual must be helpful to the needs 

of the society. 

Interview M: Learning is meaningful when you apply the learnt materials and innovate 

new things otherwise will be learning without understanding. 

  

Reduces effects of national examination  

According to Miller (2018), alternative schools prioritise ongoing evaluation and skill 

development above traditional grading and standardised national exams. By lowering the tension 

and anxiety that can accompany important tests, this method enables students to focus on real 

learning and topic mastery without having to worry about marks and scores. Students are inspired 

to go deeper into subjects and cultivate a passion of learning that is not exclusively connected to 

academic performance measures when the emphasis on rigorous testing is removed (Hattie & 

Timperley, 2007). 

 

According to Mwakalinga (2023), the use of standardized testing has important ramifications for 

educational equity, especially when it comes to advancement within the educational system. 

According to him, "the use of standardized testing affects educational justice, particularly in terms 

of transitioning from one level of education to another, because this practice of requiring learners 

to pass an exam to join the next level of education can affect their right to educational 

opportunities, especially for poor families." Students from underprivileged backgrounds may be 

disproportionately affected by this system since they may not have the tools and assistance 

necessary to do well on standardized tests, which could restrict their access to possibilities for 

further education (Reardon, 2011). 

 

To address these issues, it is essential to integrate practical, alternative education skills within the 

curriculum. By doing so, even if students do not excel in traditional academic subjects, they still 

acquire valuable vocational and life skills that can support them beyond the classroom (Schwartz 

et al., 2015). These skills, which include practical areas such as carpentry, music, or digital literacy, 

ensure that students have viable paths to future employment or entrepreneurship, regardless of 

their academic exam performance. This approach promotes a more inclusive education system, 

where every student has the opportunity to succeed based on their strengths and interests, creating 

a more equitable framework for lifelong learning and personal development (Lavi & Kessels, 

2018) 
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It supports deferent learning needs 

Alternative education provides beneficial support catered to the individual requirements of kids 

who may not thrive in traditional educational settings because of a variety of obstacles, such as 

learning disabilities, behavioral problems, or rare gifts. The traditional educational systems' may 

leave behind students who do not match the mold of usual learning styles or behavioral 

expectations (Mwakalinga, 2022). However, alternative education programs focuses on the 

individual strengths and weaknesses of every student. Children with learning difficulties such as 

dyslexia or ADHD can benefit from the specialized teaching methods and accommodations that 

alternative education can provide (Tomlinson, 2014). 

 

 For example, organized surroundings that minimize distractions, flexible pace, and multisensory 

education may be beneficial for these children. In addition to improving their understanding of 

academic subjects, this specialized support increases their sense of accomplishment and self-

worth. 

 

Specialized teaching strategies and modifications that improve learning can be offered via 

alternative education to kids with cognitive disabilities like dyslexia or ADHD (Tomlinson, 2014). 

Multisensory instruction, flexible pacing, and regulated environments that minimize distractions, 

for example, may be beneficial for these children. They are better able to understand scholastic 

topics because to this specialized support, which also increases their sense of accomplishment and 

self-worth. 

 

Additionally, gifted kids who might feel unchallenged or uninterested in typical classes benefit 

most from alternative education (Rogers, 2002). These students frequently need more challenging 

and advanced courses that let them delve deeply into their hobbies and practice original problem-

solving techniques. Project-based learning, mentoring, and enrichment activities are some of the 

chances that alternative programs can offer to assist talented students realize their full potential. 

 

Preparing self-reliant individuals 

Models of project-based and vocational education are essential for assisting individuals in 

becoming self-sufficient for transitioning to college, the workforce, or adulthood in general. 

Students investigate the material and connect it to their practical experiences. Thomas (2000), 

contented that project-based learning fosters critical thinking, creativity, and problem-solving 

skills by giving students the opportunity to reflect to real-world challenges.  

 

By providing students with specialised trade skills that are highly sought after in the labour market, 

vocational education enhances this (National Centre for Education Statistics, 2021). Vocational 

programs allow students to combine academic knowledge with hands-on training, resulting in 

certifications and experience that improve employability (Klein, 2020). In addition to teaching 

students the technical abilities required for these professions, programs in areas like computer 
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technology, culinary arts, and auto repair also stress the value of soft skills like flexibility, 

teamwork, and accountability (Baker, 2019). 

 

Important life skills that are essential for success in both the personal and professional spheres are 

heavily emphasized in many alternative education programs. These include flexibility, which 

equips students to deal with the constantly shifting nature of the workforce and society at large; 

accountability, which pushes students to take responsibility for their choices and actions; and 

cooperation, which promotes collaboration and teamwork (Ziegler, 2018). Teachers may guarantee 

that students are not just ready for their immediate professional pathways but also capable of 

thriving in a world that is becoming more and more dynamic by giving priority to these 

competencies. 

 

Additionally, alternative education models provide a more comprehensive learning environment 

that helps students recognise the significance of their education in real-world situations by bridging 

the gap between theoretical knowledge and practical application (Dewey, 1938). Learning 

becomes more relevant when students are motivated and engaged by this real-world link 

(Schlechty, 2001). The ultimate objective of these educational strategies is to create well-rounded 

people who can not only be ready for their chosen professions but also positively impact their 

communities and overcome obstacles in the future. Roth (2022) 

 

Challenges and barriers to alternative education 

Recognition and Standardization: The problem of standardisation and recognition is one of the 

main obstacles that alternative education programs must overcome. Many of these programs don't 

always adhere to set curricula and function outside of conventional educational frameworks. 

Employers, major educational institutions, and accrediting agencies may find it difficult to accept 

this variance. Students who complete alternative education programs could find it difficult to prove 

their credentials to prospective employers or to transfer their credits to traditional colleges in the 

absence of established criteria. Students' options for postsecondary education or employment may 

be restricted as a result of this lack of official recognition, which can breed doubt about the calibre 

and rigour of alternative education programs. Furthermore, inconsistent educational outcomes can 

arise from the lack of standardised evaluation tools, making it challenging for pupils to compete 

with peers who have attended more traditional educational institutions (Cohen, 2017). 

 

Resources and Financing: Inadequate financing and resources can severely limit the efficacy and 

accessibility of many alternative education programs. To run, these programs frequently rely on a 

mix of tuition fees, private donations, and public money, although this funding might be irregular 

and insufficient. Lack of money can make it difficult for alternative schools to offer necessary 

infrastructure and learning resources, as well as to hire skilled instructors who have received 

training in cutting-edge teaching techniques (Woods & Kearney, 2020). Additionally, not having 

enough educational resources can lower the quality of instruction provided by denying pupils 
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access to technology, experiential learning opportunities, and extracurricular activities that 

enhance their education. This resource gap could perpetuate educational access disparities, 

particularly for low-income students who might be over-represented in alternative education 

settings (O'Connor, 2021). 

 

CONCLUSION 

 

Alternative education includes a wide variety of imaginative and inventive teaching strategies that 

are tailored to different contexts and personal requirements. Instead of depending on strict 

curricula and standardised testing, as traditional educational systems frequently do, alternative 

education encourages adaptability and response to each learner's particular situation. This 

approach enables individualised instruction, teachers can modify their methods to fit the needs, 

interests, and strengths of each individual student.  

 

By emphasising holistic development, alternative education promotes the development of social, 

emotional, and practical skills—all of which are critical for success in life—in addition to 

academic accomplishment. Since alternative education has a great deal of potential to promote 

sustainable development, the author suggests that the government take proactive steps to 

encourage alternative education programs. Funding initiatives, resource provision, and the 

development of regulations that promote creativity in education could all be part of this support. 

Furthermore, improving the caliber of alternative education requires educating teachers in a variety 

of instructional modalities. Teachers can better serve their pupils' needs if they are given the 

required training and information. It is imperative to raise public awareness of the importance of 

alternative education. The value of these educational approaches might be better understood by 

the community by emphasizing their advantages in fostering holistic learning and addressing the 

particular difficulties that students experience. With coordinated efforts, alternative education can 
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play a significant role in Tanzania's education landscape, paving the way for a more sustainable 

and equitable future for all. 

 

 
Figure 3: Holistic learning 
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